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IN DESIGNING COURSE-BASED SLOS

Continue this statement with as many options as you can think of

Student learning outcomes are ….. 





Program goal Program SLO Course SLO

Teaching Language Skills Course 

Actvitiy /Assignment  

Goal 3: Equip students 
with state-of-the-art 
tools of language 
pedagogy.

3.1. apply 
contemporary 
language teaching 
methodology to plan 
activities, lessons, 
and courses. 

Develop lesson plans, appropriate 
materials, and activities for teaching 
language skills and sub-skills for 
different levels of ELLs.

Analyze lesson plans and materials used 
in teaching language skills and sub-skills.



Hattie, 2009a, Visible Learning



TEACHING AND LEARNING ACTVITIIES (TLA)
TLAs can be …

 teacher managed with little student participation: lecturing, tutorials;

 teacher managed with some student participation: setting assigned readings or textbooks, 
laboratories, concept mapping, minute papers

 teacher managed with active student participation: peer teaching, interactive work in class, 
various group work;

 student managed: collaborative learning groups, chat rooms;

 individually managed : reading, searching the web, soliciting advice, listening to a lecture, 
and strategic management of these activities using metacognitive and study skills.

Biggs and Tang, 2011; Laurillard, 2012



TEACHING AND LEARNING ACTVITIIES (TLA)
Declarative: explain 

E.g. “By the end of the course, given Biggs’ conceptual framework, SS will be able to 
explain the principles of course alignment to a peer” 

Lecture

What the Teacher does What the students do

Introduce the framework and the principles
(show ppt)

Did prior reading
Listen 
Take notes 
Watch

Explain and elaborate with examples Understand (What exactly? How?)

Ask questions Respond



TLAS TO TARGET DECLARATIVE KNOWLEDGE
Bligh (1972) reviewed nearly 100 studies comparing lecturing with other methods, 
mostly group discussions or reading. 

“Lectures are relatively effective for presenting information, but unsupervised 
reading is more effective. 

Lectures are quite ineffective for stimulating higher order thinking.

Lectures cannot be relied on to inspire or to change students’ attitudes, although many 
lecturers believe their own lectures do.

The attention of students is typically maintained for about 10 to 15 minutes, after 
which learning drops off rapidly

Students like really good lectures; otherwise they prefer well-conducted group work”.



DOES LECTURING WORK? WHEN? 

“The best defense of the lecture…lies not in doing what
other media do as well – and usually better – but in
exposing students to the most recent developments in the
field, and to the ongoing workings of a scholarly mind”.

“And where does this discussion leave lecturers who aren’t
frontline researchers? Looking for alternatives to just
lecturing”

Biggs and Tang, 2011



TLA EXAMPLES 
Concept maps = useful for SLOs towards preparing SS to see the whole, make 
connections, integrations, organisation of ideas, etc

Learning partners= peer scaffold 

Minute paper = 
 At the start of the lecture : What do I most want to find out in this class? 
 Towards the end: What is the main point I learned today? What was the main point left unanswered in 

today’s session?

Note taking = include skills of note-taking into general study skills

Peer teaching 

https://omerad.msu.edu/teaching/teaching-strategies/active-learning-strategies

https://omerad.msu.edu/teaching/teaching-strategies/active-learning-strategies


Reflect on your classes. Think of a class you taught recently. What was the SLO of a 
class/session you have thought of? What course SLO(s) did it feed into? 

How was the class/session structured?

Activities Teacher Students as a whole 
class 

Students in 
groups/pairs

Students individually 



Course SLOs Instructional activities 
By the teacher 

Instructional activities
By the students 

Assessment 

Develop lesson plans, 
appropriate materials, 
and activities for 
teaching language skills 
and sub-skills for 
different levels of ELLs

Present lesson planning 
principles 
Provide samples/videos
Discuss 

Draft a lesson plan
Get peer feedback 
Discuss with the teacher 
and get teacher 
feedback 

Mock lesson 
presentation according 
to the final lesson plan

Designing TLAs for course SLOs
Select the course SLOs from the course that you teach. Design the TLAs that 
would lead the SS to the SLOs

Are activities aligned with the course SLO? (Check the verb) 



https://teaching.unsw.edu.au/aligning-assessment-learning-
outcomes

https://teaching.unsw.edu.au/aligning-assessment-learning-outcomes


TLAS TO TARGET FUNCTIONAL KNOWLEDGE
Functional: apply

E.g. “By the end of the course, given Biggs’ conceptual framework, SS will be able to 
apply the principles of course alignment in their own course design” 

What the Teacher does What the students do

Introduce the framework and the principles
(show ppt)

Listen 
Take notes 
Watch

Explain and elaborate with examples 
Discuss/demonstrate the application and usage 

Understand (What exactly? How?)

Ask questions Respond



TLAS FOR “APPLY”

Case-based learning 

Group work 
 Buzz groups
 Jugsaw groups
 Problem-solving groups

Workplace learning 

Problem-based learning 

More examples here 
https://omerad.msu.edu/teaching/teaching-strategies/active-
learning-strategies

And here 
https://documents.uow.edu.au/content/groups/public/@web/
@dvce/documents/doc/uow222256.pdf

https://omerad.msu.edu/teaching/teaching-strategies/active-learning-strategies
https://documents.uow.edu.au/content/groups/public/@web/@dvce/documents/doc/uow222256.pdf


A COUPLE OF WORDS ON ASSESSMENT 

Formative 

Summative 



DYLAN WILLIAM ON ASSESSMENT

“One of the ways I like to talk about it is: just imagine what would happen if a
pilot flew like many teachers assess. I flew back from Seattle a few weeks
ago - just imagine what the pilot would have done - he would have flown east
for 9 hours and then after 9 hours he says 'Time to land'. He will put the plane
down and then he will ask 'Is this London?' and of course even if it’s not
London, he says 'Well everybody has got to get off because I’ve got to get on
to the next journey'. And that’s exactly the way we have assessed in the past -
we teach students material and at the end of that teaching we find out if they
have learned it or not. And if they haven’t we say 'Too bad, because we are
on to the next unit’.”



CONSTRUCTIVE ALIGNMENT IS GOOD, BUT IT 
WORKS IF THE FOLLOWING HAPPENS
Discover what students’ prior knowledge and current capabilities are: What 
knowledge or knowledge of what do the students bring to their study? 

Scaffold the students, i.e., provide support along the way by providing models, 
demos, sample papers, breaking tasks into chunks

Create tasks and conditions under which student thinking and learning can be 
revealed

Use formative assessment to make students’ learning visible to themselves and 
to their instructor

Provide constructive feedback



This session was like a

 bird
wind 
 dark chocolate
 river 
 burning sun
 sunrise 
Foggy morning

…Your option 



HELPFUL RESOURCES
Active learning strategies:  
 https://cetl.uconn.edu/active-learning-strategies/
 https://documents.uow.edu.au/content/groups/public/@web/@dvce/documents/doc/uow222256.pdf
 https://omerad.msu.edu/teaching/teaching-strategies/active-learning-strategies

UNSW Teaching Center Resource on Constructive Alignment (checm some matrix under Strategies 
section) https://teaching.unsw.edu.au/aligning-assessment-learning-outcomes

Collection of Web 2.0 Tools for Classroom Activities 
http://www.livebinders.com/play/play?id=333286

Laurillard, D. (2012) Teaching as a Design Science: Building Pedagogical Patterns for Learning and 
Technology

Biggs, J. & Tang, C. (2011) Teaching for Quality Higher Education 

Hattie, J. Check the books and some resources on Visible Learning here https://visible-learning.org/

Dylan Wiliam Center and Resources for Formative Assessment https://www.dylanwiliamcenter.com/

https://cetl.uconn.edu/active-learning-strategies/
https://documents.uow.edu.au/content/groups/public/@web/@dvce/documents/doc/uow222256.pdf
https://omerad.msu.edu/teaching/teaching-strategies/active-learning-strategies
https://teaching.unsw.edu.au/aligning-assessment-learning-outcomes
http://www.livebinders.com/play/play?id=333286
https://visible-learning.org/
https://www.dylanwiliamcenter.com/
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